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Editorial

Our inaugural March 2007 issue of The Indian Educational Researcher motivated us to dare to
dream now, hopefully this November 2007 second issue would propel us to dare to fly high on our
journey to make a mark in the Indian educational research scene.

The November issue brings articles which cover leadership, role of teachers and use of media in
teaching practical skills.

Dr. Noorjehan N. Ganihar and Dr. Aravind V. Karabasanagoudra in their paper on a study of
personal and institutional correlates of leadership behaviour of heads of schools have examined the
institutional and personal correlates of the leadership behaviour of the Heads of the schools and the
.influence of job satisfaction, personal effectiveness and organizational climate and organizational
culture of the schools.

The article on Academic Supervision in Secondary Schools by Dr. N.Pradhan et al reveals that
though academic supervision is taken seriously by the principals and supervisors of the schools, the
manner in which it is practiced varies from school to school. Perhaps there is a need to look into the
practice of supervision in various parts of India so that a sound and adequate knowledge base of the
practice and the required skills needed for supervisor can be identified.

The article on high school teachers' knowledge and attitude towards HIV/AIDS education
indicates a direct relationship between teachers' knowledge of HIV/AIDS and positive or supportive
attitudes towards HIV/AIDS. There also appears a need for more studies in this area. The comparative
study of virtual laboratory learning over conventional learning of circuit branches of diploma students
in polytechnics found that 85.5% students hold positive attitude towards the virtual laboratory. In this
study, simulation leads to better understanding by the studies of the concepts of electronic circuits and
their skill and knowledge increases. It reinforces the quote of Francois Fenelon "Everything that excites
the imagination facilitates learning.”

Ed Cohen's latest book - Leadership without Borders: Successful Strategies from World-Class
Leaders- has been reviewed by Maya Mohan. Considering that leadership forms the basis of so many
research studies in Education, this book will provide useful insights for both researchers and leaders in
today's work environment. We look forward to more articles from you on issues which have relevance
to school education, teacher education as well as policy building issues. Let us take the road less
traveled and make at least a dent in the Indian educational research scene.

RadhaMohan

Associate Editor
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Research Article

A STUDY OF PERSONAL AND INSTITUTIONAL CORRELATES OF
LEADERSHIP BEHAVIOUR OF HEADS OF SCHOOLS
Dr. Noorjehan N. Ganihar * & Aravind V. Karabasanagoudra**
Abstract
The present study investigates the personal and institutional correlates of leadership behaviour
among heads of secondary schools in Dharwad district. Using a descriptive survey method, a
sample of 67 school heads and 450 assistant teachers was drawn from government, aided, and
unaided schools. Standardized tools were employed to measure leadership behaviour, job
satisfaction, personal effectiveness, organizational culture, and organizational climate.
Findings revealed significant differences in leadership behaviour with respect to age, gender,
educational qualification, teaching experience, and type of school management. Heads aged 49
years and above, males, graduates, and those with longer teaching experience exhibited higher
scores on various dimensions of organizational climate and job satisfaction. Moreover,
government school heads reported greater psycho-social job satisfaction compared to their
counterparts in unaided institutions. Leadership styles also influenced outcomes, with initiating
structure style being associated with higher job satisfaction and stronger organizational culture
and climate. The study highlights the importance of strengthening leadership capabilities of

school heads to enhance institutional effectiveness.

Keywords: Leadership behaviour, School heads, Job satisfaction, Personal effectiveness,

Organizational climate, Organizational culture, Secondary schools, Descriptive survey

Introduction

Over the years, leadership has been studied extensively in various contexts and
theoretical foundations. In some cases, leadership has been described as a process, but most
theories and research on leadership look at it as a person to gain understanding. Leadership is
typically defined by the traits, qualities, and behaviors of a leader. The study of leadership has
spanned across cultures, and theoretical beliefs.

© 2008, Ganihar, N. N., Karabasanagoudra, A. V.; licensee IER. This is an Open Access Research distributed under
the terms of the Creative Commons Attribution License (www.creativecommons.org/licenses/by/2.0), which

permits unrestricted use, distribution, and reproduction in any Medium, provided the original work is properly cited.
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A summary of what is known and understood about leadership is important to proceed
further research on the term leadership. In a comprehensive review of leadership theories,
several different categories were identified by Stogdill (1974) that capture the essence of the
study of leadership in the twentieth century. The first category dealt with the attributes of great
leaders. Leadership was explained by the internal qualities with which a person is born. The
thought was that if the traits that differentiated leaders from followers could be identified,
successful leaders could be quickly identified and put into positions of leadership. Personality,
physical, and mental characteristics were examined. This research was based on the idea that
leaders were born, not made, and the key to success was simply in identifying those people
who were born to be great leaders. Through much research was done to identify the ?its, no
clear answer was found with regard to which traits consistently were associated with great
leadership. One flaw with this line of thought was in ignoring the situational and
environmental factors that play a role in a leader's level of effectiveness.

Importance of the Head of the school as a leader in a secondary school situation has been
discussed above at length. To emphasize it again, Head of secondary school owes a great
responsibility to the nation in setting right the temples of learning where future of the youth
is shaped. They play an important, predominant role in the making of these institutions. It is
a common experience that, social climate of a secondary school is chiefly determined by
leadership behaviour of its Head master. It is the Head of the school who mainly exerts
leadership for the welfare of his school. But for his leadership, the secondary school cannot
progress and show notable results. This suggests that there is an immediate need for research
in this field. It is however, noted that in India, adequate attention has not so far been given to
the leadership behaviour of Head of schools. *Professor and Chairperson, Department of
Education, Kamatak University, Dharwad - 580 001. **Research Fellow, Department of
Education, Kamatak University, Dharwd - 580 001.

Concept of Leadership

Leadership has attracted the attention of sociologists, social psychologists, and political-.
Scientists in various contexts.

Now unanimity is however found on the precise meaning of the term among the different

social scientists. Bass (1985) referred leadership as; "Leadership is a kind of interaction
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between or among people. Any attempt on part of a group member to change the behaviour of
one or more members of a group is an attempt at leadership”.

In the words of Edinger (1967); "As scientists have probed beneath the manifest aspects
of leadership and have become correspondingly more sensitive to the relevance of numerous,
complex and latest facts, they have found it more difficult to agree as what leadership is and
does”. «

Katz and Khan (1978) maintain that, "The concept of leadership as generally understood
in social sciences has three major meanings; the attribute of a position, the characteristics of a
person, and a category of behavior".

Lippit and White (1939) have classified leaders into three main types, namely;

e autocratic or authoritarian
e democratic, and
o Laissez-faire or free reign.

An autocratic leader is a one-man bank. He is fully convinced that he alone can run the
organization and that his subordinates are there merely to help him by doing what they are
told. They should not, therefore, be permitted to act without his specific approval. In
consequence, the special characteristics of such leaders are:

« Retention of maximum power in his own hands.
« Use of commands or direct, emphatic orders covering minute details, and
« Maintenance of close supervision.

The democratic leader realizes that his followers are indispensable for his success; so he
wants to carry the group with him. His techniques of direction are calculated to evoke co
operation rather than mere obedience from the group. In making plans, in giving order, in
involving policies he wants to keep the group in the picture as far as possible. He regards
himself as one of the groups and not as a superior entirely apart.

The laissez-faire type of leader is hardly a leader. He does not try to make his presence felt.
He lets the group function more or less on its own. He does not administer but leaves all
responsibility and most of the work to his subordinates. He is a mere figurehead. At higher
levels, if competent assistance is available, such a manager may be useful as an ornamental
head. At lower levels, a laissez-faire type of leader cannot be very successful. As he hardly.

gives any guidance and does not exercise any control over his subordinates, the subordinates
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just muddle on, virtually leaderless. In consequence, under free-rein management discipline is
lax and efficiency at low ebb.

Thus, in autocracy the seat of responsibility is the leader; in democracy responsibility
resides in the group; and under laissez-faire management it is distributed among the members
as individuals.

Concept of Leadership Behavior

Leadership is of utmost importance in the development of any significant, ongoing
movement, designed to improve social, economic, political and educational conditions in our
society. Since the ultimate solutions to educational problems will be discovered according to
the vision and skill of educational leaders, the abilities and competencies of the professional
personnel must be developed to the fullest degree possible.

We are living in the most exciting and challenging period of time in the whole history of
the world; the challenge of this revolutionary period extends into all aspects of life. Education
can no more remain complacent to the needs that such a challenge can resist the effect of the
sun and rain at springtime. Our Educational structure, programmes, and practices must change.
The rapidity and degree to which this -change will occur are dependents upon the educational
leaders at all levels of administration.

Two major dimensions of leadership behaviour are ‘consideration’ and 'initiating structure'.
Consideration:

‘Consideration’ refers to the extent to which leader is considerate towards subordinates and
concerned about the quality of his or her relationship with subordinates. Leader behaviour
included in the consideration dimension is friendliness, -consultation with subordinates,
recognition of subordinates, open communication with subordinates, supportiveness and
representative of subordinate interests. .

Consideration refers to behaviour indicative of friendship, mutual trust, respect and
warmth in the relationship between the leader and the members of his staff.

Initiating Structure:

‘Initiating Structure' refers to the extent to which a leader is task oriented and concerned

with utilizing resources and personal effectively in order to accomplish group goals. Specific

types of leader behavior included in the initiating structure dimension include planning,
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coordinating, directing, and problem solving, classifying subordinate roles, criticizing poor
work and pressurizing subordinates to perform more effectively.
Significance of the Study

Importance of the Head of the school as a leader in a secondary school situation has been
discussed above at length. To emphasize it again, Head of secondary school owes a great
responsibility to the nation in setting right the temples of learning where future of the youth is
shaped. They play an important, predominant role in the making of these institutions. It is a
common experience that, social climate of a secondary school is chiefly determined by
leadership behaviour of its Head master. It is the Head of the school who mainly exerts
leadership for the welfare of his school. But for his leadership, the secondary school cannot
progress and show notable results. This suggests that there is an immediate need for research
in this field. It is however, noted that in India, adequate attention has not so far been given to
the leadership behaviour of Head of schools.

Itis of paramount importance to know about the leadership behaviour of secondary school
Heads of the schools in terms of those traits and characteristics which go to make them
effective leaders. It would be interesting to get answers to question like; how far is their
leadership behaviour related to job satisfaction factors, personal effectiveness and how it helps
in bringing about a congenial organizational climate and culture in the organization. Do male
and female Heads differ significantly in their leadership behaviour? Is behaviour related to
age, teaching experience, type of management of the school, administrative experience of the
Heads of schools?

The Problem

The problem undertaken for the investigation can be stated as:

""A Study of Personal and Institutional Correlates of Leadership Behaviour of Heads
of Schools™.

Objectives

The Objectives are

= To study the relationship between leadership behaviour (initiating structure and
consideration) of Heads of schools and personal effectiveness and its dimensions

= To study the relationship between leadership behaviour (initiating structure and

consideration) of Heads of schools and organizational climate and its dimensions
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To study the relationship between leadership behaviour (initiating structure
and consideration) of Heads of schools and organizational culture and its dimensions

To study the relationship between leadership behaviour (initiating structure and
consideration) and age of Heads of schools.

To study the relationship between leadership behaviour (initiating structure and
consideration) and type of management of Heads of schools.

To study the relationship between leadership behaviour (initiating structure and
consideration) and educational qualification of Heads of schools.

Hypotheses:

1.

Heads of schools below 49 years and 49 and above years do not differ in their job
satisfaction and its dimensions. (i) Job satisfaction (ii) Job concrete statements (iii) Job
abstract statements {iv) Psycho-social (v) Economic and (vi) Community / national
growth

Heads of schools below 49 years 49 and above years do not differ with respect to leadership
behaviour and its dimensions. (i) Consideration (ii) Initiating structure.

Heads of schools below 49 years 49 and above years do not differ with respect to personal
effectiveness and its dimensions (i) Self disclosure (ii) Openness to feed back (iii}
Perceptiveness

Heads of schools below 49 years and 49 and above years do not differ with respect to
organizational culture and its dimensions {i} Openness (ii) Confrontation (ii} Trust (iv)
Authenticity (v) Pro-action (vi) Autonomy (vii) Collaboration (viii) Experimentation
Heads of schools below 49 years and 49 and above yealS do not differ with respect to
organizational climate and its dimensions (i) Performance standards (ii) Communication
flow (iii) Reward system (iv) Responsibility (v) Conflict resolution (vi) Organizational
structure (vii) Motivational level (viii) Decision making Process (viii) Support system (ix)

Warmth (x) Identity problem.

. There is no significant difference between male and female Heads of schools with respect

to job satisfaction and its dimensions
There is no significant difference between male and female Heads of schools with respect

to leadership behaviour and its dimensions
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

There is no significant difference between male and female Heads of schools with respect
to personal effectiveness and its dimensions

There is no significant difference between male and female Heads of schools with respect
to organizational culture and its dimensions.

There is no significant difference between male and female Heads of schools with respect
to organizational climate and its dimensions

Heads of schools with different years of teaching experience do differ in job satisfaction
and its dimensions.

Heads of schools with different years of teaching experience do not differ in leadership
behaviour and its dimensions

Heads of schools with different years of teaching experience do not differ in personal
effectiveness and its dimensions

Schools under Heads with different years of teaching experience do not differ in
organizational culture and its dimensions.

Schools under Heads with different years of teaching experience do not differ in
organizational climate and its dimensions

UG and PG Heads of schools do not differ in job satisfaction and its dimensions

UG and PG Heads of schools do not differ in leadership behaviour and its dimensions
UG and PG Heads of schools do not differ in personal effectiveness and its dimensions
UG and PG Heads of schools do not differ in organizational culture and its dimensions
Schools under UG and PG Heads do not differ in organizational climate and its dimensions
Schools with Heads under different types of management (Government, Aided and
Unaided) do not differ with respect to job satisfaction and its dimensions

Heads of schools under different types of management (government, Aided and Unaided)
do not differ with respect to leadership behaviour and its dimensions

Heads of schools under different types of management (Government, Aided and Unaided)
do not differ with respect to personal effectiveness and its dimensions

Schools with Heads under different types of management (Government, Aided and
Unaided) do not differ with respect to organizational culture and its dimensions

Schools with Heads under different types of management (Government, Aided and

Unaided) do not differ with respect to organizational climate and its dimensions
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26. Heads of schools having different leadership behaviour (consideration and initiating
structure) do not differ with respect to their job satisfaction (total) and its dimensions.

27. Heads of schools having different leadership behaviour (initiating structure and
consideration) do not differ with respect to their personal effectiveness (total) and its
dimensions.

28. Schools with Heads with different leadership ‘behaviour .(initiating structure and
consideration) do not differ with respect to the organizational culture (total) and its
dimensions.

29. Schools with Heads different leadership behaviour (initiating structure and consideration)
do not differ with respect to the organizational climate (total) and its dimensions.

Methodology
In the present investigation descriptive survey research method was employed.

Population and Sample
The population of the study consisls of all Heads of schools and Assistant teachers who

are working in secondary schools in Hubli-Dharwad.

The sample of the study was selected from Dharwad district. The investigator has used the
stratified random sampling technique.

In Dharwad district presently there are 204 high schools in total (government, Aided, Un-
aided) out of which 67 schools have been selected based on the total number of schools under
each category of management (Government-10, aided-37 and un-aided-20). The data was
collected from 67 Heads of schools and 450 assistant teachers.

Tools Used

The following tools were used to measure the variables of the study.

1. Leadership Behaviour Description Questionnaire -by E. A. Fleishman (1973)

2. Job Satisfaction Scale by Amar Singh and T. R. Sharma (1999)

3. Personal Effectiveness Scale by Udai Pareek (2002)

4. Organizational Culture Scale (OCTAPACE Profile) by Udai Pareek (2002)

5. Organizational Climate Inventory by S. N. Chattopadhya and K G. Agarwal (1988).

Data Collection

The investigator personally collected the data from 67 Heads of secondary schools and

450 assistant teachers of Dharwad district. Heads of schools and assistant teachers were

Volume -1, Issue: 2 July — December 2008 Page | 9


http://www.smcednjournal.com/

©Indian Educational Researcher www.smcednjournal.com ISSN 0974-2123

personally, administered the tools. Clear-cut instructions were given to fill up the responses
to the items in the tools. The filled in proformas and tools were collected. The Heads of schools
and assistant teachers was informed the purpose of the study. The Job Satisfaction Scale and
Personal Effectiveness Scale were administered to the Heads of schools. The Leadership
Behaviour Description Questionnaire, Organizational Cultural Scale (OCTOPACE Profile)
and Organizational Climate Inventory were administered to the assistant teachers. The
confidentiality of the responses was assured. The collected data was systematically pooled for
analyses.
Statistical Techniques Used
The data was analyzed using differential statistics.
Table-1: Results oft-test Between Age of Heads of Schools and Organizational

Climate and its Dimensions

\Variable Mean  |Std.Dev|Mean  |Std.Dev. t-value P | Sig.
value

Organizational
limat 63.4238 [2.8744 165.4083 [2.2952 [3.1428 [<0.05 s
climate

Dimensions
Performance  [60.2711 (5.4241 |63.0367 4.58 2.2607 [<0.05 s
standards
Responsibility [63.1478 [5.0528 [65.8392 [5.7471 [1.9996 [<0.05 s

Decision

) 61.4992 (4.4237 |64.2779 |4.4738 [2.5311 [<0.05 fs
making Process

Support system, [61.1205 [4.2035 [63.8744 4.5611 [2.5322 [<0.05 |s
Warmth 64.4394 6.255 [69.0924 (59874 [3.0915 [<0.05 |s

Heads of schools with below 49 and 49 and above years of age differ significantly with
respect to their organizational climate (t=3.1428, <0.05) and its dimensions performance
standards (t=2.2607), responsibility (t=1.9996), decision making process (t=2.5311), support
system (t=2,5322) and warmth (t=3.0915) at0.05% level of significance. Hence the null
hypothesis is rejected and alternative hypotheses accepted. Schools with Heads aged 49 and

above are high on organizational climate and its dimensions - performance- standards,

Volume -1, Issue: 2 July — December 2008 Page | 10


http://www.smcednjournal.com/

©Indian Educational Researcher www.smcednjournal.com ISSN 0974-2123

responsibility, decision making process,\support system and warmth when compared to
schools with Heads aged below 49.

Table-2: Results oft-test Between Sex of Heads of Schools and Leadership

Behaviour and its Dimensions

1. Male and female Heads of schools differ significantly with respect to second dimension of
leadership behaviour initiating structure (t=2.1329, <0.05) at 0.05% level of significance.
Hence the null hypothesis is rejected and alternative hypothesis accepted. Male Heads of
schools are high on initiating structure when compared to female Heads of schools. -

Leadership behaviour

Dimension
Initiating structure  60.1282 (16.6024 [51.25 |17.085 [2.1329 [<0.05 |S

Table-3: Results of t-test Between Age of Heads of schools and Organizational
Climate and its Dimensions
1. Schools with male and female Heads of schools differ significantly with respect to second
dimension of organizational culture confrontation (t=2.5638, >0.05) at 0.05% level of
significance. Hence the null hypothesis is rejected and alternative hypothesis accepted.
Schools with female Heads are high on organizational culture when compared to schools with

Organizational culture

Dimension
Confrontation 71.424113.8112 [74.1751(4.97294 [2.5638 |<0.05 |S

male Heads of schools.
Table-4: Results of t-test Between Age of Heads of Schools and Job Satisfaction
and its Dimensions
1. Heads with schools with graduate and post graduate educational qualifications differ
significantly with respect to third dimension of job satisfaction psycho-social (t=2.9202,
<0.05) at 0.05% level of significance. Hence the null hypothesis is rejected and alternative
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Job satisfaction

Dimension

Psycho-social 64.8849 14.9682 [53.9871 [15.3525[2.9202 [<0.05 S

Hypothesis is accepted. Graduate Heads of schools are high on job satisfaction dimension
psycho-social when compared to post graduate Heads of schools.
Table-5: Results of ANOVA test Between Teaching Experience
(0-15 years, 16-25 years and 25+ years) of Heads of Schools and Organizational
Climate and its Dimensions
Schools with Heads with different teaching experiences (0-15years, 16-25 years and 25+years)
differ significantly with respect to ninth dimension of organizational climate support system
(f=4.3635, <0.05) at0.05% level of significance. Hence the null hypothesis

Variable SI’Esffect cIg‘fect g:‘?ect Slésrror gfrror E/Irsror F-value|P-value Sig.
Organizational climate

Dimension

Support system,|166.7 |2 83.3501(1222.51|64 19.1017|4.3635 |<0.05 |s

is rejected and alternative hypothesis is accepted.
Table-6: Results of 't' test Between Teaching Experience of Heads of Schools and
Organizational Climate Dimension Support System
A significant difference was observed between teachers with 1-15 years of teaching experience
and 16-25 years of teaching experience with respect to support system scores

TE Mean SD value p-value Sig.

1-15 59.8803 2.4642 2.6153 [<0.05 S

16-25 63.3463 4.8329

1-1525+ 59.8803 2.4642 2.9875 |<0.05 S
63.7122 4.7860

(t=Z.6153, <0.05, S) at 0.05% level of significance. Hence the null hypothesis is rejected and

alternative hypothesis is accepted. Schools with Heads with 16-25 years of teaching
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experience are high on the organizational climate dimension-support system when compared
toschools with Heads with 1-15 years of teaching experience.
A significant difference was observed between Teachers with 1-15 years of teaching
experience and more than 25 years of teaching experience With respect to support system
scores (t=2.9875, <0.05, S) at 0.05% level of significance. Hence the null hypothesis is
rejected and alternative hypothesis is accepted. School with heads with more than 25 years
of teaching experience are high on the organizational climate dimension-support system when
compared to schools with Heads with 16-25 years of teaching experience.

Table-7: Results of ANOVA test Between Types of Management (Government, Aided

and Unaided) of Heads of Schools and Job Satisfaction and its
Dimensions

1. Heads with schools with graduate and post graduate educational qualifications differ

Job satisfaction

Dimension

Economic 2521.81 2 11260.9 24814 |64 |387.7153 3.2521 <0.05 |s

significantly with respect to third dimension of job satisfaction psycho-social (t=2.9202,
<0.05) at 0.05% level of significance. Hence the null hypothesis is rejected and alternative
hypothesis is accepted. Graduate Heads of schools are high on job satisfaction dimension
psycho-social when compared to post graduate Heads of schools.

Table-8: Results of 't' test between Types of Management (Government, Aided and

Unaided) and Job Satisfaction Dimension-Psycho-Social

Types off Mean SD t-value p-value Sig.
management
Government | 65.3409 11.6470 2.5759 <0.05 S

Unaided 47.1875 21.6007

1. A significant difference was observed between government and unaided types of
management with respect to psychosocial dimension of job satisfaction (t=2.5759, <0.05, S)

at 0.05% level of significance. Hence the null hypothesis is rejected and alternative hypothesis
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is accepted. Heads of government schools are high on the dimension of job satisfaction-

psycho-social when compared to Heads of unaided schools.

Table-9: Results of ANOVA test Between Types of Management (Government, Aided
and Unaided) of Heads of Schools and Organizational Climate and its

Dimensions

Organizational climate

Dimensions

Support system 184.123 |2 (92.0617 |1205 |64 |18.8295 [4.8892 |<0.05 |S

1. Schools with Heads belonging to different types of management (government, aided and
unaided) differ significantly with respect to the dimension of organizational climate
support system (f =4.8892, <0.05) at 0.05% level of significance Hence the null hypothesis
is rejected and alternative hypothesis is accepted.

Table-10: Results oft-test between Types of Management (Government, Aided and

Unaided) and Organizational Climate Dimension - Support System

Types of

Mean SD t-value p-value Sig.
Management

Government |65.1381 [3.9445
3.4155 <0.05 S

Unaided 60.3650 |3.6038
Aided 63.2196 |4.7889

2.3218 <0.05 S
Unaided 60.3650 |3.6038

1. Schools with Heads belonging to different types of management (government, aided
and unaided) differ significantly with respect to the dimension of organizational climate
support system (t=3.4155, <0.05) at 0.05 level of significance. Hence the null
hypothesis is rejected and alternative hypothesis is accepted. Government schools are

high on support system dimension of organizational climate when compared to unaided
schools.
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2. Schools with Heads belonging to different types of management (government, aided
and unaided) differ significantly with respect to the dimension of organizational climate
support system (t=2.3218, <0.05) at 0.05 level of significance. Hence the null
hypothesis is rejected and alternative hypothesis is accepted. Aided schools are high on

support system dimension of organizational climate when compared to unaided

schools.
Initiating structure|Consideration
: =37 =30 - :
Variable (n=37) (n=30) tvalue |° Sig.
value
Mean Std.Dev. Mean Std.Dev.

Job satisfaction 65.9581 8.8526 60.9828 |8.8132 |2.2827 |[<0.05 |s

Job Concrete\ o) 5991 |10.446 56.7778 |10.3265 |2.1409 |<0.05 |s

statements

Community/

mational growth | 717568 [14.9637 |72 141177 22982 | g o5 |5
49.6351

Personal

) 6.7622 44,8333 |8.0404 |2.6077 |[<0.05 |s
effectiveness

Self disclosure 53.1351 10.9638 59.000 11.8734 |2.0803 [<0.05 |s

Perceptiveness 68.8378 12.4116 63.3333 |8.0297 |2.1908 |<0.05 (s

o 72.6725
Organizational 3.3031 705248 |2.5498 [3.0027 |<0.05 |s
culture

Authenticity 69.454 4.7978 72.9822 |5.6883 [2.7055 |<0.05 |s
Pro-action 4.0927 5.9032 70.5382 |5.5891 |2.5241 |<0.05 |s
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Autonomy 69.9367 6.7935 73.2337 |5.9093 |2.1231 |<0.05 |s
o 63.4966
Organizational 30178 |65.6143 |2.3704 |[3.2166 |<0.05 |s
climate Inventory
60.4937
Performance 4.895 63.4997 |4.9599 [2.4814 |<0.05 |s
standards
o 61.5875
communication 48784 635676 (20437 |2.2385 |<0.05|s
Reward system 69.6707 7.7009 65.4681 |7.0578 |2.3265 [<0.05 |s
_ 63.5925
Conflict 47695 605963 |4.7034 |2.5766 |<0.05 |s
resolution
o 62.1454
Organizational 4.0343 645674 |4.9453 [2.1619 |<0.05 |s
structure
Support system 63.9312 4.2842 61.129 49544 |2.4443 |<0.05 |s
Identity problem  |71.3448 7.2448 75.9731 |5.9954 |2.8612 |<0.05 |s

Table-11: Results of t-test between leadership Behaviour (Initiating Structure and

Consideration) of Heads and Job Satisfaction (Total)

1. Schools with Heads having different leadership behaviour (initiating structure and

consideration) differ

significantly with

respect to

their

job

esatisfaction

(t=2.2827, <0.05) at 0.05% level of significance. Hence the null hypothesis is rejected.
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Heads with initiating structure leadership behaviour are high on job satisfaction when
compared to teachers with consideration leadership behaviour.

2. Heads of schools having different leadership behaviour (initiating structure
and consideration) differ significantly on the first dimension of job satisfaction job
concrete statements (t=2.1409, <0.05) at 0.05% level of significance. Hence the null
hypothesis is rejected and alternative hypothesis accepted. Heads with initiating
structure leadership behaviour are high on job concrete dimension of job satisfaction
when compared to Heads having consideration leadership behaviour.

3. Heads of schools having different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the last dimension of job satisfaction
community/national growth (t=2.2932, <0.05) at 0.05% level of significance. Hence
the null hypothesis.is rejected. Heads having consideration leadership behaviour are
high on community/ national growth dimension of job satisfaction when compared to
Heads with initiating structure leadership behaviour.

4. Heads of schools having different leadership behaviour (initiating structure and
consideration) differ significantly with respect to their personal effectiveness
(t=2.6077, <0.05) at 0.05% level of significance. Hence the null hypothesis is rejected.
Heads having initiating structure leadership behaviour are high on personal
effectiveness when compared to Heads with consideration leadership behaviour.

5. Heads of schools having different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the third dimension of personal
effectiveness perceptiveness (t=2.1908, <0.05) at 0.05% level of significance. Hence
the null hypothesis is rejected. Heads having initiating structure leadership style are
high on perceptiveness when compared to Heads with consideration leadership
behaviour.

6. Heads of schools having different leadership behaviour {initiating structure and
consideration) differ significantly with respect to the organizational culture
(t=3.0027, <0.05) at 0.05% level of significance. Hence the null hypothesis is rejected.
Heads with initiating structure leadership behaviour are high on organizational culture

when compared toschools with Heads with consideration leadership behaviour.

Volume — 1, Issue: 2 July — December 2008 Page | 17


http://www.smcednjournal.com/

©Indian Educational Researcher www.smcednjournal.com ISSN 0974-2123

7. Heads of schools with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the fourth dimension of organizational
culture authenticity (t=2.7055, <0.05) at 0.05% level of significance. Hence the
null hypothesis is rejected. Schools with Heads high on consideration leadership
behaviour are high on authenticity dimension of organizational culture when compared
toSchools with Heads with initiating structure leadership behaviour.

8. Heads of schools with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the fifth dimension of organizational
culture pro-action (t=2.5241, <0.05) at 0.05% level of significance. Hence the null
hypothesis is rejected. Schools with Heads high on initiating structure leadership
behaviour are high on pro-action dimension of organizational culture when compared
toschools with Heads with consideration leadership behaviour.

9. Heads of schools with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the sixth dimension of organizational
culture autonomy (t=2.1231, <0.05) at 0.05% level of significance. Hence the null
hypothesis is rejected. Heads high on consideration behaviour of leadership are high on
autonomy dimension of organizational culture when compared to schools with Heads
with initiating structure leadership behaviour.

10. Heads of schools with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the organizational climate
(t=3.2166, <0.05) at 0.05% level of significance. Hence the null hypothesis is rejected.
Heads with initiating structure leadership behaviour are high on organizational climate
when compared to schools with Heads with consideration leadership behaviour.

11. Heads of Schools with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the first dimension of organizational
climate performance standards (t=2.4814, <0.05) at 0.05% level of significance. Hence
the null hypothesis is rejected. Heads with consideration leadership behaviour are high
on performance standards dimension of organizational climate when compared to
Heads with initiating structure leadership behaviour.

12. Heads of Schools with different leadership -behaviour (initiating structure and

consideration) differ significantly with respect to the second dimension of
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13.

14.

15.

16.

17.

18.

organizational climate communication flow (t=2.4814, <0.05) at 0.-05% level of
significance. Hence the null hypothesis is rejected. Heads having consideration
leadership behaviour are high on communication flow dimension of organizational
climate when compared toschools with initiating structure leadership behaviour.
Schools with Heads with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the third dimension of organizational
climate reward system (t=2.3265, <0.05) at 0.05% level of significance. Hence the null
hypothesis is rejected. Heads having consideration leadership behaviour are high

on reward system dimension of organizational climate when compared to schools with
initiating structure leadership behaviour.

Schools with Heads with different leadership behaviour (initiating structure and
consideration differ significantly with respect to the fifth dimension of organizational
climate conflict resolution (t=2.5766, <0.05) at 0.05% level of significance. Hence the
null hypothesis is rejected. Heads having initiating structure leadership behaviour are
high on conflict resolution dimension of organizational climate when compared to
schools with Heads with consideration leadership behaviour.-

Schools with Heads with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the sixth dimension of organizational
climate organizational structure (t=2.1619, <0.05) at-0.05% level of significance.
Hence the null hypothesis is rejected. Heads having consideration leadership behaviour
are high on organizational structure dimension of organizational climate when
compared to schools with Heads with initiating structure leadership behaviour.
Schools with Heads with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the ninth dimension of organizational
climate support system (t=2.4443, <0.05) at 0.05% level of significance. Hence the null
hypothesis is rejected. Heads having initiating structure leadership behaviour are high
on support system when compared to schools with Heads with consideration leadership
behaviour.

Schools with Heads with different leadership behaviour (initiating structure and
consideration) differ significantly with respect to the eleventh dimension of

organizational climate identity problem (t=2.4443, <0.05} at 0.05% level of
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significance. Hence the null hypothesis is rejected. Heads having consideration
leadership behaviour are high on identity problem when compared to schools with

Heads having with initiating structure leadership behaviour.

.Major Findings

1.

10.

11.

Schools with Heads aged 49 and above are high on organizational climate and its
dimensions- performance standards, responsibility, decision making process, support
system and warmth when compared to schools with Heads aged below 49. ,.

Male Heads of schools are high on initiating structure when compared to female Heads
of schools.

Schools with female Heads are high on organizational culture when compared to
schools with male Heads of schools.

Schools with Heads with 16-25 years of teaching experience are high on the
organizational climate dimension-support system when compared to schools with
Heads with 1-15 years of teaching experience.

Schools with Heads with more than 25 years of teaching experience are high on the
organizational climate dimension-support system when compared to schools with
Heads with 16-25 years of teaching experience.

Graduate Heads of schools are high on job satisfaction dimension- psycho-social when
compared to post graduate Heads of schools.

Heads of government schools are high on the dimension of job satisfaction-psycho
social when compared to Heads of unaided schools.

Government schools are high on support system dimension of organizational climate
when compared to unaided schools.

Aided schools are high on support system dimension of organizational climate when
compared to unaided schools.

Heads with initiating structure leadership behaviour are high on job satisfaction when
compared to teachers with consideration leadership behaviour.

Schools with Heads with initiating structure leadership behaviour are high on job
concrete dimension of job satisfaction when compared to Heads having consideration

leadership behaviour.
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12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

Heads having consideration leadership behaviour are high on community/ national
growth dimension of job satisfaction when compared to Heads with initiating structure
leadership behaviour.

Heads having initiating structure leadership behaviour are high on personal
effectiveness when compared to Heads with consideration leadership behaviour.
Heads having consideration leadership behaviour are high on self-disclosure when
compared to Heads with initiating structure leadership behaviour.

Heads having initiating structure leadership style are high on perceptiveness when
compared to Heads with consideration leadership behaviour.

Heads with initiating structure leadership behaviour are high on organizational culture
when compared to schools with Heads with consideration leadership behaviour. .
Heads high on consideration leadership behaviour are high on authenticity dimension
of organizational culture when compared to schools with Heads with initiating structure
leadership behaviour.

Heads high on initiating structure leadership behaviour are high on pro-action
dimension of organizational culture wh?:1 compared to schools with Heads with
consideration leadership behaviour.

Heads high on consideration behaviour of leadership are high on autonomy dimension
of organizational culture when compared to schools with Heads with initiating structure
leadership behaviour.

Heads with initiating structure leadership behaviour are high on organizational climate
when compared to schools with Heads with consideration leadership behaviour.
Schools with consideration leadership behaviour are high on performance standards
dimension of organizational climate when compared to schools with initiating structure
leadership behaviour.

Heads having consideration leadership behaviour are high on communication. flow
dimension of organizational climate when compared to schools with initiating structure
leadership behaviour.

Heads having consideration leadership behaviour are high on reward system dimension
of organizational climate when compared to schools with initiating structure leadership

behaviour.
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24.

25.

26.

27.

Heads having initiating structure leadership behaviour are high on conflict resolution
dimension of organizational climate when compared to schools with Heads. with
consideration leadership behaviour.

Heads having consideration leadership behaviour are high on organizational structure
dimension of organizational climate when compared to schools with Heads with
initiating structure leadership behaviour.

Heads having initiating structure leadership behaviour are high on support system when
compared to schools with Heads with consideration leadership behaviour.

Heads having consideration leadership behaviour are high on identity problem when

compared to schools with Heads having with initiating structure leadership behaviour.

Conclusions of the Study

1.

In conclusion, the present study shows that the institutional and personal correlates of
the leadership behaviour of the Heads of the schools are due to the influence of job
satisfaction, personal effectiveness and organizational climate and organizational
culture of the schools. The effective leadership behaviour, the impact of organizational
culture and climate would lead not only to better performance of school students and
teachers but also good quality education.

Whatever is leadership behaviour of the Heads, it needs to be effective. The study
reveals that any leadership behaviour of a Head of school will affect any member of
school in one way or the other; only the degree of influence differs. The Heads of all
sorts either from rural or urban areas should realize the significance and importance of
the role in improving the organizational culture and organizational climate as well as
their job satisfaction and personal effectiveness.

This study has been very much helpful in understanding how the leadership behaviour
has an impact oh the personal and institutional correlates of the Heads of schools.
According to Halpin (195 7) "the Principal must be a good leader, approachable as well
as open minded, able to bring out the best in others and tap their strength to enhance
the operation of the school”.

Today it is the competitive world. The competitive spirit is felt everywhere and
anywhere. This type of situation compels the present Heads of schools to work more

enthusiastically and also efficiently. It is said, healthier the organizational dynamics of
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an institution, greater the degree of teachers trusts in the Heads, trust in the colleagues
and trust in the organization itself.

In the light of the present study, the researcher desires that Heads of schools through
their strategic leadership behaviour develop their personal effectiveness and job
satisfaction and improve the organizational culture and organizational climate of the

institution in order to make the organizations effective and efficient.
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Research Article

ACADEMIC SUPERVISION IN SECONDARY SCHOOLS

Prof. N. Pradhan'*, Ms. Vandana Talegaonkar?, & Ms. Rina Chaudhury?
Abstract

The study on Academic Supervision in Secondary Schools highlights the crucial role of
principals and supervisors in ensuring quality education. While India has witnessed a massive
expansion in school education, the challenge of maintaining quality remains. Academic
supervision is identified as a key factor directly linked to students’ achievement and teachers’
professional growth. The paper explores the meaning, scope, and significance of academic
supervision, emphasizing practices such as classroom observation, lesson plan monitoring,
providing feedback, and maintaining discipline. An empirical survey of ten effective secondary
schools in Baroda city reveals that supervisory practices vary widely, but essential strategies
include taking rounds of schools, checking lesson plans, observing teaching, and guiding
teachers. The findings underline the need for a structured model of academic supervision and
specialized training programmes for supervisors. The study concludes that effective
supervision, when oriented towards instructional improvement rather than inspection, can
significantly enhance the teaching-learning process and contribute to quality education in

secondary schools.

Keywords: Academic supervision, instructional leadership, classroom observation, lesson
planning, feedback, teacher development, quality education, secondary schools, educational

management, Baroda study.

In 1998 as per MHRD report 1998, there were eight lakh schools with fourteen crore
children. The figure has raised to eleven lakh eighteen thousand five hundred (11, 18500)
schools with sixteen core eighty-one thousands of children enrolled today in the schools of
India (NUEPA, 2007).

© 2008, Prof. N.Pradhan, Ms. Vandana Talegaonkar, Ms. Rina Chaudhury..; licensee IER. This is an Open Access
Research distributed under the terms of the Creative Commons Attribution License
(www.creativecommons.org/licenses/by/2.0), which permits unrestricted use, distribution, and reproduction in any

Medium, provided the original work is properly cited.
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The tremendous growth of education is a result of the policies of "Education for all” which is
the main concern of Indian government today and there has been a constitutional provision for
ensuring that in Article 45 of Indian Constitution. However, till now it has not been realized.
Since a decade now, quality education is the major concern school level. In fact it is a concern
at all levels of education. The curricula have been revamped several times to meet this objective
in terms of National Curriculum Frame Work, 2001 and National Curriculum Frame Work,
2005. Teacher Education programmes hype also been re-examined, modified and many
refresher courses and in-service programmes have been organized for the sake of enhancing
quality of teachers and thereby quality of education. However, one can notice little change in
the quality of education imparted. It seems that in the whole of the attempt to achieve quality
education, the school principals and supervisors have a major role to play. And in this regard,
efforts made to enable Principals and Supervisors to carry out their roles are negligible. These
people carry out many roles and academic supervision is one of the main roles having a direct
linkage to students' academic attainments. The teachers in schools may have many problems
and requirements to facilitate students' learning. Even if they may not have any problems and
requirements, they need little guidance and help to select the right methods and approaches to
help students to learn. In many of the Indian schools, supervision is taken as a job of ensuring
students' discipline and teachers' co-ordination to accomplish curricular activities: The best of
the schools is known to be the best mainly because the teachers are best and the quality of
instruction teaching learning. Process in that school is carried out in the best manner. Building
and Head, Dept. of Educational Administration, the M.S.University of Baroda, Baroda-2.

o Research Fellows at the Dept. of Educatioanl Administration, the M.S. University of
Baroda, Baroda-2.

Infrastructure of schools do not have a major say. Though the teachers are often equipped with
pre-service training, a continuous process to guide, motivate, correct, criticize and appreciate
the teachers is necessary, primarily to lead to an improvement of teaching learning-process.
Academic supervision, encompassing all these, is one of the key tasks of the head of the
school.

Supervision as a leadership role has emerged in recent years. In recent decades, attempts
to restructure schools practices have emerged along with more governmental mandates and an

explosion of technological advances. Thus, the tasks of supervision continued to grow and
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expand in many a reas viz., developing people, curriculum development, instructional
specialization, human relations, staff development, basic administration, management of
change, and evaluation (Wiles & Bondi, 2000, p.23). Each of these areas involved the
engagement of teachers in "instructional dialogue for the purpose of improving teaching and
increasing students' achievement™ (Sullivan & Glanz, 2000, p.24). So, supervision as a task
may include many aspects but academic supervision as a concept is limited in its scope and
includes tasks like classroom observation and feedback, lesson planning done by teachers and
their checking, monitoring the accomplishment of class.work and home work by students and
its 'checking by teachers, students' discipline in school and its' maintenance, feedback to
teachers about their teaching and collecting information about teachers:teaching from multiple
sources.
1. Meaning of Academic Supervision :

The literature that is available on academic supervision of school reveals that the terms
"supervision", "Instructional supervision™ and “Instructional leadership” are used
interchangeably. In this study academic supervision is viewed as a comprehensive term. It
focuses on all academic related activities carried out in school. The activities viz., lesson
planning by teachers, methods, approaches and material to be used by the teachers to carryout
teaching-learning process, deciding the suitability of methods and approaches, work for
teacher-pupil relationship in the classroom and in school complex and, the sincere efforts to
create an overall learning environment in the school. In doing so, teachers have to be provided
with guidance, help, assistance, and facilities regularly. So, the focus here in this study is how
exactly the supervisors carry out these roles and what are the practices that are in operation in
some of the best schools? It is expected that from the present practices of academic supervision
'in the best schools, some strategies may be worked out for the secondary scho6ls that may
help them to have quality education. ?

2. Rational for the study :
The studies that are conducted so far on educational supervision reveal the following two
points.
1. Focus on organization and management:

Most of the staff development programmes for supervisor have focused on achieving
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a reform of supervision through changes in its organization and management. The
programme paid less attention to the ‘pedagogical’ issues, in particular the interventions of
supervisors in schools and in the classroom. Participants in the training courses are mainly
staff in charge of the organization and management of supervision, and not so much
practicing supervisors.

2. Strengthening skills and informing decision makers:

Research and training has been undertaken with and for supervision managers as a
continuous process. On the other hand, decision-makers have participated in seminars and
management briefs are being prepared for supervisors. Research on existing supervision
systems and on innovations and reforms has been the thrust area for _many international
organizations to develop quality of education. Researches on supervision, training of
teachers in different courses and materials on 'reforming school supervision for quality
improvement' gained momentum in recent years in the international scenario. Programmes
having different activities in Korea, Mexico, Botswana and England with HEP initiatives
have been conducted.

National teams in a total of eleven countries in Asia, Africa and Latin America
undertook a diagnosis of supervision services. Each diagnosis presents an overview of the
organization and management at national level, and describes in detail the daily work of
supervisors in a few selected districts. These studies look at the external supervision system
and at new trends, putting greater emphasis on communities and on school actors. The IIEP
has published these country analyses as well as two comparative analyses. It revealed that
the programme does not simply aim at examining existing national supervision services but
also seeks to identify and analyze innovative experiences, which carry useful lessons for the
reform of the overall supervision system (IIEP Newsletter, Dec., 1998).

There are also Teaching Learning Modules and training workshops for supervisors. The
IIEP has prepared a set of seven modules on 'Reforming school supervision for quality
improvement'. Each module contains examples from different regions, and tasks for thee
reader. They are currently being developed into a set of self-learning modules. The modules
have been used so far in the three training workshops organized by the Institute, with a total
of 23 countries participating. In general, each country was represented by a central level and

a regional level manager.
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It is found from the available literature on Supervision services that it faces almost
everywhere a myriad of problems. These reflect supervisors' lack of adaptation ability to a
new environment, characterized by increased school autonomy and entrenched disparities.

The review of related literature also suggests that supervision is essential for quality
education, supervision leads to job satisfaction of teachers, effective instructional leadership
leads to quality products, and there is a need of developing model to prepare academic
supervisors for school. It also revealed that supervision is made by talking with teachers to
promote reflection and professional growth.

The present study is primarily essential in educational management because of one
basic assumption that academic supervision is essential to improve the quality of instruction
in school. It is seen that academic supervision is carried out in the secondary schools with
different approaches and there by different practices are evolved. It is therefore thought
essential to carry out an empirical survey to find out the different practices of academic
supervision that are in operation in effective secondary schools. This research may help us
to develop a model for training the future academic supervisors in academic supervision.

4. Objectives of the study:

The objectives formulated for the study are as follows;

1. To study the academic supervisory practices in the effective secondary schools.
2. To develop a model for academic supervision in schools.
3. To devise a training program for secondary school supervisors.

5. Methodology:

The present study is an empirical study whereby the existing practices of academic
supervision in best schools were observed. People at the helm of the affairs viz., the principals
and supervisors were interviewed and the data were recorded immediately and analyzed
subsequently.

As per the objective of the study, ten best secondary schools of Baroda city of Gujarat
state, India were identified purposively. The best schools were those schools as judged by the
researchers on the basis of schools result over the last five years, and the popularity of the
schools in the city. The result of these schools is more than 90% pass at Secondary school
examination collducted by Gujarat Board and CBSC. On the selection of the sample a second

opinion was taken from experts i.e., educationists who knew the schools of Baroda city. The
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principals (n=10) and the supervisors (n=10) of these schools constituted the sample. The
identified schools were different in nature in terms of management like management by-
private trust, managed by trusts founded by Industrial houses and government aided private
schools. In terms of affiliation to the education board, they were: Gujarat State Education
Board, and CBSE Education Board. In terms of medium of instruction, they are; English
medium or Vernacular medium. These schools are co educational type schools. This ensured
that different types of schools were included in the sample. The list of schools is given below.
The researchers personally visited the schools during working hours with prior

permission of the Principals. During the visit, researchers accompanied and observe the
supervisors when they were making supervision. Supervisors were also being observed when
they were talking to teachers and discussing certain academic matters and providing
feedback to them. They also requested the supervisors and principals to show the notebooks
corrected by the teachers and seen by them subsequently. After all these observations for three
to four days the researchers took appointment of the supervisors and principals and conducted
an interview with the help of an unstructured interview schedule.
Table-1: List of the sample school schools.
Certain points pre-decided by the researchers to conduct interviews in the schools are;

1. aim of academic supervision,

2. academic supervisory practices adopted and followed,

3. problems if any encountered by supervisors and

4. the needed components of training program for school academic supervision.

Sr. No. Name of the school & address an(f)ﬁEgtion
1 New Era Secondary School, Sama , Baroda. CBSE
2 Navrachana High School. Nizampura, Baroda. CBSE
3 Mira the Happy School, Atladara, Baroda. GSEB
4 Mothers' school, Gotri, Baroda. GSEB
5 Shreyas High School, Manjalpur, Baroda. GSEB
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6 Basil High School, Old Padra Road, Baroda GSEB
7 Baroda High School. Alkapuri, Baroda.GSEB GSEB
8 Vidyani High School, Nizampura, GSEB
9 Tejas Vidyalaya, High Tehsion Road, Baroda GSEB
10 Alembic Vidyalaya, Gorwa, Baroda. GSEB

These points were kept in mind, while conducting the interviews and the data collected through
interviews were subjected to content analysis.
Based on the data about the present practices of academic supervision, and the literature
available on this, an attempt has been made by the researchers to develop a model of academic
supervlslon. This shall include components like objectives of supervision, practices of
supervision, problems of supervision; skills require in carrying out academic supervision,
development of the skills through some programmes, methods of developing those skills, and
the tentative outcome of the programmes.
On the basis of the developed model as per objective one, the researchers designed a tentative
programme. It was put before a selected number of 7 experts individually and their comments
and observations were considered for the finalization of the components and mode of
supervisors' training program. The program was then put to practice by selecting twenty
supervisors of English medium secondary schools and the details of the outcome of the
program as per the process and output was taken into consideration. The data collected for the
study are qualitative in nature. All the data were put to content analysis and further the data
were put to categorization.
6. Outcome of the Survey :

It was observed by the researchers that all the schools are having different practices for

academic supervision. However, some of the prominent practices in most of these schools are

presented below.
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Table-2: Supervisory practices observed in the effective schools

S N Supervisory practices No. of Schools found | Total schools
r. No
practicing observed
1 Taking rounds of the school 10 (100%) 10
Monitoring lesson plans of
2 10 (100%) 10
teachers
3 Class room observations 9 (90%) 10
Correction of notebooks by
4 10 (100%) 10
teachers
Getting information about
5 8 (80%) 10
teachers
Providing feedback to
6 10 (100%) 10
teachers

Detailed presentations of these practices observed in the effective schools along with the
data collected through interviews and pertinent observations are presented below.
‘Taking rounds of the school:
The school as an organization primarily exists to facilitate teaching learning process between
the teachers and the learners. To ensure this, it is imperative that the instructional situation be
surveyed. Taking round of the school is a commonly followed practice for this purpose.
However, in the selected effective schools, there are a variety of practices in taking rounds.
Some of the supervisors and principals were just walking on the corridor, while walking; they
used to peep in to ass rooms, giving a smile at the teachers in the class, entering some classes
and say good morning to students and teachers, asking something about studies to the students
and teachers (rarely). If by chance they get any phone call or any sort of urgency comes, they
use to abandon the round half way. This signifies that secondary importance is accorded by
most of the principals and supervisors to supervision. Sometimes they use to talk to student/s
found on the corridor, many times they scold the students if found outside the class room.
Principals and supervisors felt that the major aim of this exercise of taking round is to check

if the general business of the school is running smoothly; such as all teachers are teaching, and
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all the students are in their respective classes with their teachers and are engaged in learning.
This implies that the supervisors ensure that no unwanted incidence like student indiscipline,
parents entering school premises without the necessary permission etc. occurs. It also ensures
that the routine necessary. Teaching facilities like blackboard, chalks, and proper sitting
arrangements are made available to the teachers. If any discrepancy or problem is observed;
immediate assistance is provided. This practice is a common practice observed in all the
effective schools.

It was observed from the schools surveyed that all the principals and supervisors adopted
this practice and followed it diligently. Some of the principal took a round of the school right
after the assembly while some left this particular round for the supervisor. The number of the
rounds per day was not fixed, neither the time. If the principal was not in a position to take
round, then the supervisor had to do so in his/her place. The rounds taken by the principal and
the supervisor were independent of each other. Generally, it was found that the principal took
the round of the school and only if the school was very big then this responsibility was
entrusted to the supervisor. The focus of this round was to see that all the students are in the
class, all the teachers are in the classrooms, and teaching is going on. Occasionally, these
rounds were also used for an informal chat with the students, wherever possible. It was
observed that in some schools the supervisors' rounds were more focused as they looked for
more details such -as whether. The teachers are teaching according to the lesson plan
submitted. This particular activity indicates that it is very difficult to compartmentalize the
various ways of supervising and the two separate activities? of taking rounds and of observing
classroom teaching can be clubbed together.

It appears that the major aim of this practice is to see that the business of school is going
on properly. However, there are a lot of differences observed in the details of this practice.
Supervisors and principals have evolved their own procedure? There is no set procedure for
taking rounds and things to be done during taking rounds. The issues regarding the number of
rounds to be taken, the time to be devoted for each round, the details to be observed and the
feedback mechanism needs to be resolved and evolved. These visits are too short and its major
aim seems to be control teachers and to ensure that the teaching-learning in school runs
properly. Whether this practice leads to any professional growth of the teachers and or

improvement of classroom teaching is questionable. Thus, is it actually a beneficiary
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instructional supervisory practice? It needs to be. examined. On enquiry, it was found that it
helps to monitor classroom teaching of teachers. They know that they are being observed and
therefore, teaching as an act is taken seriously by the teachers. This was said by all the ten
supervisors and ten principals interviewed. Teachers felt that it is really having a positive
dimension because they aree sure that they are doing their tasks as expected of them. To make
it really helpful and a beneficial activity, few more dimensions to this practice can be added.
Strategy:
The major aim of this practice is to see that instructional activity begins in the
classrooms smoothly as soon as the school starts. It needs to be informed to all the teachers
that the supervisors are always present to facilitate and assist in the instructional activities
in the school. Though all the teachers are well aware of the tasks to be done during particular
day, it is necessary that the supervisor is taking rounds or is positioned in such a place that
He/she can be approached. Easily and immediately for- any needed instructional
support/help. For instance, a particular class is not cleaned or enough number of benches is
not there, assistance for solving this problem can be obtained easily.
Each school may adapt the norms of the practices of taking round based on the criteria
mentioned below.

1. Size of a school

2. A New school or a well-established school

3. Shift system and

4. Points of disturbance in school.

The size of the school and the school's layout is crucial to decide whether the rounds
are to be taken by the principal alone or s/he along with the supervisor/s or by a further
delegation to a senior teacher.

A new and upcoming school requires greater attention and more frequent supervision
by the supervisors than the new one as the latter one use to have already established norms of
functioning.

Another point of attention is the shift system in which it is of utmost importance that the
next shift begins its functions smoothly and in time. This involves that the students from the
first shift have the building well in time, there is a gap for cleaning and the second shift begins

its work smoothly.
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During the working of a school, there are certain points of general disturbance such as
dispersal after assembly, going to classrooms after recess, and shifting o( students to
laboratories, playground and library etc. The supervisor should see to it that this transition is
smooth.

Knowledge and Skills for this practice
The supervisor needs to possess certain knowledge and skills for carrying out this activity

effectively. S/he must have the following knowledge and skills.
Knowledge: The supervisors shall have the following knowledge.

« School's master timetable.

« ldentification of periods of transition.

« The layout of the school building.

« Dynamics of teachers' behavior.

« Dynamics of students' behavior.

« Evolving different routes of passage in the school premises

« ldentifying location of most disturbance in the school premises
« Observation skills of students' and teachers' behavior.

« Communication skills to deal with teachers and students.

# Human relation skill.

6.1. Monitoring lesson plans of teachers :

In order that the instructional activity is effective and meaningful, the principal and the
supervisors need to ensure that at least a basic minimum in terms of teaching is being carried
out in the class. One of the ways to ensure this is through monitoring the lesson plans. A lesson
plan is a guide and an outline of the proposed learning experiences that will be provided by
the teachers in the classroom and may be beyond that.

There are several myths about lesson plan. Some of these myths are common to new
teachers, others persist after years of teaching and reemerge in the teachers' recline after time
to time. Quina (1989) has identified a few myths, which are as follows:

1. There is no right way to write lesson plans.
2. Lesson plans are rigid, they allow no flexibility.

3. Teachers feel that lesson plan is not needed.
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4. Many feel that they can create a plan as they go to the class. This will result in more
creative teaching.

However in reality, Lesson planning is an extremely important activity as the
effectiveness of teaching depends on the plan. The school principals/supervisors may arrive at
certain consensus about the myths in consultation with the teachers. These could be about the
format of the lesson plan, the details of the lesson plan and their periodicity at which it has to
be written.

The data reveal that for academic supervision, controlling the teaching through the lesson
plans is an important practice adopted in all the schools. There was a unanimous agreement
among all the twenty principals and the supervisors about the importance of lesson plans, they
differed in their opinion about when it should be submitted, who should check it and in what
detail. It was found that nineteen of the principals and supervisors ask the teachers to submit
the lesson plans at the beginning of the day. One principal however differed in this practice
and insisted on submitting lesson plan at the end of the day for the teaching to be done the next
day. Some of the principals read the lesson plans very diligently, cross checking its
concurrence with the yearly syllabus and teaching in the parallel classes (different sections of
the same standard), mention of teaching aids, values to be incorporated in the lesson and so
on. However, it was noted that most of the principals did not go through the lesson plans in
great detail regularly. They jtist signed the lesson plans to make the teachers believe that their
lesson plans are checked every day. Some of the principals considered this as the "core-
controlling device" and so kept this task with them while some of the principals delegated this
duty to the supervisors calling it a "routine task". Some of the principals and the supervisors
wrote comment on the lesson-plans itself as feedback while some of them provided the
feedback informally and orally on one-to-one basis. In order to check whether the lesson plans
reflected the actual classroom teaching in terms of some innovations introduced or teaching
aids used or such other things, the principal and supervisors depended upon their general
impression of the teachers. This also was a factor for deciding whose lesson plan should be
checked in greater detail. One of the principals trusted the authenticity of the lesson plans but
when in doubt casually talked to the teacher about the innovation s/he had planned. Also, an
informal chat with the students helped the principal to decide whether a teacher actually

practiced what was presented in the lesson plan. One of the principals took a very practical
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stand on this issue "There is no need to prepare elaborate lesson plans. Just the name of the
lesson and the major teaching points are enough™. It seems that this principal has given greater
autonomy to teachers. It can be noted that this school is a well-established one and most of the
teachers are having experience more than ten years. So, the principal has developed a sort of
faith in them and has no doubt in his mind about the quality of efforts put by the teachers.

Academic supervision can be strengthened if monitoring through lesson plans is done
effectively. Principals and the supervisors need to develop certain skills for this. First of all
they must be familiar with the objectives of teaching different subjects, different formats of
lesson plans, innovative teaching in different subjects, different teaching aids and gadgets
required. Various strategies can be adopted to make this practice effective.

Strategy:

The data collected by interviewing the experts, principals and supervisors revealed that
the principals and supervisors shall be doing the following and they need a strategic plan to
carry out their tasks properly.

1. Senior and/or competent teachers' help may be taken in deciding the format of lesson
plan.

2. Delegation of checking of lesson plan can be made to the senior and competent subject
teachers.

3. The first period may be kept free for the senior/competent teachers who have been
delegated the task of checking the lesson plan.

4. A yearly plan and a unit wise plan can also be prepared by a group of subject teachers.
The lesson plan can be just an exercise in planning the teaching activity for a day based
on a quick review of this plan.

5. A periodic exchange of views on general teaching and the lesson plans can be held by
the supervisors and a group of subject teachers.

6. A periodic workshop on the teaching aids and the gadgets in different subjects can be
organized by the principal/supervisor under the leadership of experts in different
subjects.

Knowledge and Skills for this practice

The supervisors shall have the following knowledge and skills with them to carry out this job.
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Knowledge:
1. They shall have the content knowledge of different subjects.
2. Know the different instructional objectives.
3. Entry level behavior needed by students for different lessons.
4. Know the different methods and approaches of teaching.
5. Know the suitability of methods and approaches of teaching in different subjects and
age groups.
Skills:
1. Able to write the instructional objectives in different subjects.
2. Guide teachers and mobilizing them to prepare lesson plan well in advance.
3. Provide leadership to teachers in academics.
6.3. Observation of Classroom Teaching

Classroom teaching represents the execution of lesson plan/s prepared by the teachers.
It is the crux of the teaching learning process that goes on in the school. In a planned program
of supervision, particularly when teachers have helped to formulate the plan, the classroom
visits fit logically into the picture. Indicating the importance of classroom visits, Jacobson,
Logsdon and Wiegman, 1973 stated that "Classroom visitation can be of benefit to both the
principal and the teachers when properly employed”. Even.Wiles & Bondi (2000) had_ said
that "the heart of supervision will always be the improvement of classroom teaching". But
they further caution that classroom visits in too many cases only results in inspection and
rating rather than -in analysis of the learning situation or diagnosis of pupil difficulties and
follow up remedial instruction. It is thus clear that classroom visitation is a potential practice
to facilitate improvement in instruction of the teachers but its potential can be fullyexploited
when it is employed thoughtfully and with proper planning.

In the present study, the respondents i.e., the principals and the supervisors of the
schools, considered classroom observation as an important activity that needs to be closely
observed. But the manner in which this supervisory activity was conducted differed. Most of
the principals and supervisors observed the classroom teaching from outside. While taking
the round, they sometimes "stood near the door"” to understand "what was being taught” and
"how the students were responding”. Another principal remarked, "I do not enter the

classroom to observe the teacher (teaching)". She feels that it is an insult to the teacher. They
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are sufficiently responsible and mature. And it does not look good with the students as
audience. However, she did enter classrooms when she found any class not being managed
properly-and that too with a motive to help the teacher and she does it tactfully. Most of the
principals observed the classroom teaching from inside the class only for the new teachers as
they needed "to be helped" and she or he wanted to be sure that “the performance of teacher
was in accordance with the school's standard”. A different stand was taken by yet another
principal who made a time table for the lesson observation (classroom teaching). He also
stressed the importance of observing teaching of new teachers but he also stated that "the old
teachers also need to be observed for there is still something they can improve upon”. He
further opined that "this task is the most important task of a principal and if some principals
don't find time for it, they are not worth of their posts".

Observe is an action word. Observation in an educational setting could be effective if it
leads to positive action change for the improvement of instruction. The data reveals that there
was no dispute over the importance and crucial nature of this activity in the improvement of
instructional process in the school. It was observed that overall, all the

Principals/supervisors generally favored observing the lesson (teaching) from outside the
classroom. A significant fact that emerges is that a great deal of sensitivity is attached to this
practice in terms of insult of teacher and/ loss of faith in the teachers. The variation in this
practice and variation in ideas among the supervisors indicated that a systematized approach
to this practice is not followed: such as periodicity of classroom observation, variation of
observation from teacher to teacher (in terms of new and experienced}, and how much time is
to be devoted in the classroom observation. The data also revealed that the supervisor/principal
observed the overall teaching learning process and the focus of each was different as to whether
any teaching learning is going on in the class, or some innovation is being practiced, or to help
the teacher if the students are indiscipline.
Strategy:

To make the classroom observation effective the following strategies can be adopted:
1. Establish rapport with teachers:

The. Principal/supervisor should establish good rapport with the teachers and develop the
relation of mutual trust and faith. While the principal/supervisor is observing the class of a

teacher, the teacher should not get a feeling of insult and should understand that he/she is just
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performing his/her duty. Teachers should be convinced that the common purpose for both the
teacher and the supervisor here is to bring improvement in classroom teaching and to ensure
that the students learn properly. The principal should make the teacher understand that their
problem is his problem. It is only with joint efforts that they can solve problems.

2. Planned Activity

Observation of classroom teaching has to be a planned activity if it has to benefit the
improvement of instructional process in general and the teaching practice in particular. Having
a definite purpose to classroom visitation is essential. The purpose of the practice needs to be
clarified, as it will be different for experienced teacher, truant teacher and new teacher. It needs
to be planned on the part of the principal/supervisor as to how long he will be observing the
class and whether the class will be observed from outside or inside. There are also certain
etiquettes that the principal/supervisor needs to follow while observing the classroom teaching
such as no derogatory remarks should be passed to any teacher in front of the students etc.
Mutual respect and professionalism is the key word.

3. Principal’s capabilities:

For a proper classroom-teaching observation, the principal/supervisor shout? have the
knowledge of the subjects he/she is observing. If the supervisor does not have the technical
know-how of the subject to be observed then he should think of alternative ways of
supervision like, instead of observing the classroom teaching himself/herself, it can be
delegated to the senior teacher from the same subject.

4. Space for the principal:

It is observed that generally when the principal or the supervisor enters the classroom for
observation, a sort of commotion occurs as all the students try to offer a sitting place to the
entrant/s. This also distracts the teacher. It is suggested that a permanent sitting place be kept
for the supervisor/principal in a comer (a suitable place from where he can see every one of
the classroom. Students and teachers may be instructed to mind their work without being
bothered about supervisor's comfort and showing him courtesy in all formal manner.

5. Academic Culture :

The academic culture of the school should be so developed that the teachers have faith

that their weak points will not be a .matter of punishment or ridicule. They should also have

such interest that they take opportunity of observing the best teaching practices of experienced
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and/or enthusiastic teachers; The teachers should develop such confidence that they do not
hesitate to invite the principals to observe their innovative teaching practices. The principal
also promote the practices of observing the teaching of different teachers in free time in the
best tradition of mentoring. If a teacher feels that he is introducing some innovation, he/she
shall invite the other teachers of the school to come and observe and after the class hour, they
may share the experiences.
Knowledge and skills required to carry out this responsibility:
Knowledge:
1. Conceptual clarity of subject that are taught
2. Modem gadgets that are in use.
3. Classroom process that enables students to learn.
4. Testing procedures that are essential in classrooms.
5. Concept of well managed classroom.
Skills:
1. Teaching skills needed for an effective teacher.
2. Human skills to establish good rapport with teachers and students.
3. Skills of managing classrooms.
6.4. Notebook correction

Students' written work is an extension of the classroom teaching. it provides the students
with a relatively permanent base for learning. It also reflects the student' learning and the
mastery of various skills required in the written work. This is important in the view of Indian
Examination system being primarily written one. It therefore needs to be carefully monitored
by the teachers to check its completion, its correctness and offer suggestions for further
improvement. Also, the students' written work indicates to the parents the teaching learning
process occurring in the school. .

All the principals and supervisors in the present study considered monitoring of teachers'
correction of students’ written work to be very vital for effective academic supervision. One of
the principal prepared a time table too systematically -"observe the notebooks of all the
classes”. She carefully noted the "corrections” made by the teacher, "corrected herself" if
needed, and provided oral feedback to the concerned teacher about it. Most of the other

principals delegated this duty to the supervisors. The supervisors differed in their approach.

Volume -1, Issue: 2 July — December 2008 Page | 41


http://www.smcednjournal.com/

©Indian Educational Researcher www.smcednjournal.com ISSN 0974-2123

Some supervisors regularly collected note books to check the "completion of written work™
and "teachers' correction”. Some supervisors randomly collected notebooks from students,
white some supervisors collected all the notebooks but checked randomly only few of them. In
one of the schools, the supervisors informed that "teachers are not expected to correct the
students’ work in great detail, especially in the higher classes (secondary section). She only
checks that the written work is done and puts her signature”. In yet another selected effective
school, written work such as essays, journals and map work were corrected in detail. The
regular exercise at the end of lesson was to be completed by students themselves and the
teachers did not correct.

The discussion reveals that observation of teachers' correction of students' written work
is considered important for academic supervision. The actual practice adopted for it indicates
that, the major criteria are to check the completion of written work. However, it was found that
a few principals and supervisors did look for quality of correction made by the teachers.
Strategy:

Notebook correction refers monitoring of the written work done by the students. This
instructional activity needs to be monitored closely and in a planned manner. The focus of this
supervisory practice should be to check whether the written work is according to the lesson
plan, whether it is given regularly, and corrected regularly.

i. The mode of supervising notebook correction:

Given the large number of students in the class and the other activities of the supervisors,
it is practically impossible to correct all the notebooks. A proper system
according to the local contexts but catering to the major focus of this supervisory activity
should be developed. One way can be selecting at random some 5-10% of students' note book
and seeing them thoroughly. Another way can be to collect all the notebooks and check
randomly. A third way can be check completion of work in some. A delegation of task can be
done for this wherein the principal. Checks the notebooks for ensuring completion and
delegates the task to a senior subject teacher to ensure the quality of correction. Whatever may
be the practice, the supervisor/principals shall have a uniform policy for correction of students'

notebooks subject- wise.
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ii. Feedback:

A mechanism for giving feedback to the teachers also needs to be developed. Some
suggestions in this regard are maintaining a logbook, oral feedback be given personally or
writing a letter to the concerned teacher or sending back some notebooks which are corrected
unsatisfactorily to the concerned teacher.

Required Knowledge and skills for carrying out this responsibility:

In order to carry out the supervision of notebooks of students, and that the teachers are
carrying out their responsibilities properly, the supervisors are required to possess the
following knowledge and skills.

Knowledge:

1. Knowledge of the importance of maintaining notebooks.

2. Knowledge of the different works that are to be assigned by teachers and making the

students to complete those works.

3. Knowledge of the suitable feedbacks that can be given to the teachers.
Skills:

1. Skills of checking notebooks of all types of students; bright and dull.

2. Skills of checking notebooks in all subjects in limited time.

3. Skills of providing feedback to teachers.

4. Skills of reporting to the Principals about the notebooks' checking by teachers.
6.5. Collecting Information about teachers' performance

The teachers' activity is aimed ultimately for student's learning. The best lesson plan
and/or the best teaching aid will be a waste if it has not succeeded in reaching the students
and helping them to learn. In the present context, this becomes much more important as the
students and indirectly the parents are considered as important stakeholders. The students and
their parents then form an important source of information for academic supervision. Teaching
is an interdependent activity as there are a number of teachers, teaching the same subject in
different sections of a class. Also, there is always a group of teachers teaching the same subject
in different standards such as a group of English teachers or a group of Science teachers. Thus
a peer impression and a peer feedback necessarily help in improving the teaching learning
process.
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In the present study, as against the previously discussed practices, all the principals took
this particular practice very seriously. They took active interest in it. They kept the procedure
and information collected in this respect to themselves. The different ways of collecting
feedback on the teachers' performance were as follows:

a. Casual conversation with the students in the class or outside classroom.

b. Talking to a group of students especially invited to the principal’s office.

c. Talking to the parents.

d. Talking to teachers in the staff meeting and in other formal and informal sessions.

One of the principal’s was-very specific in talking to only "good students” about a
fortnight before the exams to check if "the course is completed, students are satisfied and the
correction of notebook is done by the teachers.” Some of the school had a system of
"suggestion box" in which students and parents could give their views on any teachers'
teaching (performance). One of the schools distributed feedback forms to students randomly.
The same school planned to develop a system for feedback from parents on a teacher's
performance.

The supervisors also followed the same pattern and reported their impressions to the
principals. In most of the schools the principals and supervisors shared information on
teachers' performance informally. One supervisor said, "We don't have any fixed schedule for
meeting and we meet often during the day." In another school, the principal and supervisor
had slotted the lunch break for this activity. But one of the schools had a rigid schedule "Friday
10 am meeting" in which apart from the general activities, feedback on the teachers'
performance was given to the principal by the supervisor. The principal of the same school
commented "l wish, | had more time to go to the classes and talk to the children. | have to
depend on my supervisors. But I still manage to talk to a few classes. This also helps me to
know how authentic my supervisor's information is".

From the above analysis a question that emerges is, Is supervision then "snooper
vision"? The active involvement and the seriousness that the principals attach to feedback on

teacher's performance appears to suggest this. In this connection one principal observed, "We
cannot disregard students and parents satisfaction today. Moreover, | respect a teacher's
autonomy. I never enter her/his class. | must know whether s/he does her job well". Academic

supervision is a joint effort to be made by the principal and the supervisors and thus demands
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a faith and trust between the two. If this practice is used as a means to cross-check the
supervisor's ability, it only shows a lack of trust between the two. The data also reveals that
feedback from the peers/teachers about the teachers' performance is still an unexplored area
which can be used for effective supervision.

Knowledge and Skills required for supervisors:

The school supervisors require the following Knowledge and skills to carry out the

information role suitably.
Knowledge:
1. Know types of information to be collected about teachers (not personal information).
2. Know the different techniques of information collection.
3. Know the appropriate sources of information.
4. Know the process of information validation.
Skills:
1. Able to collate the information and apply them properly for teacher development.
2. Able to build confidence among the teachers, students and parents.
Strategy:

Information on teachers' performance can be an effective way of academic supervision.
Few suggestions for this are presented below.

While collecting information from various sources such as teachers, students, and
parents, certain care must be taken.

Information from teachers: Supervisors and principals can collect information from peer
teachers, preferably of the same subject group.

Information from students: Different categories of students such as brilliant, average,
and below _average must be approached for information about the teacher's performance.
This is very important as the teacher has to cater to the needs of all these three types of students
and ensure that she reaches all of them. However one should be cautious in t1sing

such information because the students are not that mature to comment on teachers' teaching.
Information from Parents/PTA: A time slot should be devoted to an exchange of ideas

and information between the parents and teachers about the teaching learning process, needs

of the students, and the teachers' performance in general. This can prove to be an effective

platform for a direct face to face sharing of information and clearing of misunderstanding
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regarding the teaching learning process. The teachers can also be given an opportunity to
express their views.
6.6. Feedback given to teachers on their performance:

To accomplish the task of effective teaching learning process, the teachers, supervisors
and the principals have to work together as professionals. The teaching learning process is a
highly interdependent and inter-related process where each one can contributes for the
improvement of the other. Feedback plays an important role in this process. The purpose of
different practices of academic supervision cannot be achieve if proper feedback is not
provided to the teachers. It is because then only the teachers will be unaware of the areas for
improvement. According to Sullivan and Glanz {2000), "Whether or not any positive change
occurs, depends primarily on the quality of feedback that is provided.” This confirms that a
teacher needs feedback about the work that will help him or her to improve.

It is found from this study that most of the principals provided feedback informally,
sometimes formally but orally. The principals maintained a diary note for such feedback
discussions. Observations of serious nature and shortcoming on the part of the teacher were
discussed.in one to one interactions in the principal’s office. General observations were made
in the staff meeting. Some supervisors/principals wrote comments on the lesson plan and
student's notebooks but also said that it is very difficult to find time to do so. One of the
principals expressed "I make my expectations about work, be it a lesson plan or examination
paper setting. | myself conduct workshop for it.So there is no need to write comments."

Most of the principals stated that they were very democratic in their approach in giving
feedback. They always gave an opportunity to the teachers to explain their own perspectives.

Overall, the mechanisms or practices of giving feedback appear to be as per the objectives
of academic supervision. But these practices can be made more comprehensive to help
teachers.

Knowledge and skills required:

The Knowledge and skills required to carry out the function of providing feedback was

found as follows:
Knowledge:
1. Know the appropriate feedback mechanism to be followed in giving feedback to

teachers.
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2. Know the importance of giving feedback to teachers.
3. ldentify the academic and non-academic areas of giving feedback to teachers.
Skills:
1. Able to give appropriate written and verbal feedback to teachers.
2. Able to exercise judgment to give formal and informal feedback to teachers.
3. Able to establish human relation and upholding personal dignity of teachers while
giving feedback.
Strategy:

Feedback should be given formally and officially. It must clearly indicate the areas in
which the teacher needs to improve like content up-gradation, instructional methodology,
human relation, use of technology etc. The record of the feedback must be maintained for
each term and each teacher separately. This should be signed by the teacher, supervisor and
the principal. Such kind of feedback can be discussed later on by the principal and the
supervisors amongst themselves or between the groups of subject teachers. The aim of such
discussion should be to look for alternatives for the limitations cited so that not only the single.
teacher but the group of teachers can improve. The feedback and the resultant discussion with
the teacher concerned must be considered as a reflection on the teaching learning process of
the school.

7. A Model for preparing professional supervisors:

Developing a programme for the training of supervisor was the primary and ultimate
goal of this piece of research. As the data collected from the principal and supervisor was
analyzed qualitatively, it revealed the following.

7.1. Objectives of the programme :

The basic objective was to prepare effective school supervisors for academic
supervision. It was found from the above presentation of data that the supervisors should have
the following knowledge and skills.

Knowledge:

The supervisors and principals, who carry out the academic supervisory duty of schools

are required to have the following knowledge to carry out supervision work efficiently.

1. Knowledge of school's master timetable.
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10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

Identification of periods of transition from one class to the other after the completion one
period.

Knowledge of the layout of the school building and the different classrooms.

Know the complexity of the dynamics of teachers' behavior.

Know the complexity of the dynamics of students' behavior.

They shall have the content knowledge of different subjects.

Know the different instructional objectives,

Know the entry level behavior needed by students for different lessons.

Know the different methods and approaches of teaching.

Know the suitability of methods and approaches of teaching in different subjects and age
groups.

Knowledge of modem gadgets that are in use for different subjects.

Know the variety of classroom process that enables students to learn.

Knowledge of testing procedures those are essential in classrooms.

Know the concept of well managed classroom.

Knowledge of the importance of maintaining notebooks.

Knowledge of the different works that are to be assigned by teachers and making the
students to complete those works.

Know types of information to be collected about teachers for improving classroom process
(not personal information).

Know the different techniques of information collection:

Know the appropriate sources of information about classroom transaction.

Know the process of information validation.

Know the importance of giving feedback to teachers.

Identify the academic and non-academic areas of giving feedback to teachers.

Know the appropriate feedback mechanism to be followed in giving feedback to teachers.

The list of 23 knowledge categories can be meaningfully reduced to the following

categories. A supervisor needs the following knowledge essentially to become an effective

supervisor.

1.

2.

Knowledge of contents, methods and techniques,

Knowledge of annual plan, unit plan, and lesson plan
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6.
.
Skil

10.
11.
12.
13.
14.
15.
16.
17.
18.
19.

20.

Knowledge of feedbacks and different mechanisms of giving feedbacks
Knowledge of teachers' tasks
Knowledge of a well-managed classroom
Knowledge of time table and physical layout of the school premise
Knowledge of different information needed and sources of these information
Is:
The Following skills are needed to make supervisors more effective.
Able to write the instructional objectives in different subjects.
Guide teachers and mobilizing them to prepare lesson plan well in advance.
Provide leadership to teachers in academics by leading from front.
Evolving different routes of passage in the school premises that s/he can follow to make
supervision.
Able to identifying location of most disturbances in the school premises.
Observation skills of students' and teachers' behavior.
Communication skills to deal with teachers and students.
Human relation skill.
Demonstrate teaching skills needed for an effective teacher.
Human skills to establish good rapport with teachers and students.
Skills of managing classrooms.
Skills of checking notebooks of all types of students; bright and dull.
Skills of checking notebooks in all subjects in limited time.
Skills of providing feedback to teachers.
Skills of reporting to the Principals about the notebooks checking by teachers.
Able to collate the information and apply them properly for teacher development.
Able to built confidence among the teachers, students and parents.
Able to give appropriate written and verbal feedback to teachers.
Able to exercise judgments to give formal and informal feedback to teachers.
Able to establish human relation and upholding personal dignity of teachers while giving
feedback.

The above listed skills can be categorized under three skills viz., conceptual, technical,

and human skills.

Volu
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1. Conceptual skill:

To provide proper direction to the teachers, supervisors who are the middle level
managers in school organizations should have the basic idea of what the school is established
for, what are the values that it will cherish, how the different subjects are needed for the all
round development of the students, what are the contemporary demands of the society and
nation etc. He should have the skills of developing/modifying the objectives, mission and
vision of the school. These are essential for the supervisor to give a direction to teachers'
activities.

2. Technical skill:

Supervisors are also teachers and they shall possess all the technical know-how of the
profession. They require to have not only content knowledge, but also the needed
instructional skills, and in preparing annual plans and translate the same into action. Only
then they can discover the academic problems faced by teachers and students and provide
necessary feedback.

3. Human Relations skill:

A supervisor deals with people viz., the teachers, students, and principal. In doing so, he
has to develop communication skills, skills of finding out the difficulties and requirements of
people. He shall be a task cum people-oriented person. It requires tactfulness and maturity
on the part of supervisor.

So, the objectives of the programme shall be to;

1) Impart the knowledge and skills of modem and relevant methods and approaches of
teaching.

2) Provide up to date knowledge of content and school syllabus.

3) Integrate ICT in Instruction.

4) Understand the procedure of fostering all-round development of students.

5) Enable to recognize the training needs and strength of teachers.

6) Develop a concept of a well-managed classroom.

7) Provide appropriate feedback to teachers in oral and written form both formally and
informally.

8) Build human relation with the teachers and build a climate of co-operation among

them.
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9) Establish liaison between the teachers-students and the school authority.
10) Enable them to prepare school time-table, delegate tasks to different teachers.
11) Enable them to develop communication skills.
12) Understand the contemporary demands of the society and tune the teaching learning
process accordingly.
7.2. Method and Approach of the Programme:

The method of developing the knowledge and skills among the in-service school
supervisors can be by organizing workshop for few days. It can also be done by organizing
formal courses by the State Council of Educational Research and Training (SCERT) and also
by the Dept. of Education, MHRD, New Delhi thorough the NCERT, New Delhi. 1he model
shall include symposia, practical, demonstration, discussion and project work. Experts in
educational administration like experienced school principals of effective schools, university
professors dealing with school administration, district education officers dealing with school
administration directly can be invited to act as resource persons. It can also be a formal short
term course work that can be offered by university departments of education. The problems
and issues of supervisors be addressed in the workshop and the approach shall be clientele
(supervisor) centered rather than a programmed one. So, there is a need to make the method

and approach of the programme flexible rather than rigid. National Council of Teacher
education (NCTE), New Delhi, which is a statutory body of the Govt. of Ipdia, shall also evolve
such courses to develop quality of school education in the country. The train teachers by
themselves after few .years of experience cannot become effective supervisors and shoulder
the responsibility. Of school supervision. Therefore, this can also form an integral part of pre-
service teacher education program.

8. Conclusion:

The finding of the study reveals that academic supervision is taken seriously by the
principals and supervisors of the schools. The principals and the supervisors play an active role
in this. However, it appears that though the practices adopted are more or less similar in all the
schools, the emphasis it lays, and the manner in which it was practiced differed from school to
school. Each school seemed to have formulated the limits of a particular practice and followed
it stringently. It thus can be said that the school principals and the supervisors did not have a

sound and adequate knowledge base of the practice and the required skills needed for
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supervisor. The programme developed can go a long way in providing a Philip to the
supervisors in carrying out their roles and making schools more effective.
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HIGH SCHOOL TEACHERS KNOWLEDGE AND ATTITUDE
TOWARDS HIV/AIDS EDUCATION

S. Mannangatty'*, Z. Zayapragassarazan?, & Dr. (Mrs.) B. Minnel Kodi3
Abstract

Data was collected from 175 high school teachers from 15 high schools in Puducherry U.T. in
February 2007. Respondents were asked to complete the HIV/AIDS Knowledge and Attitudes
Scales for Teachers designed to measure knowledge and assess attitudes related to HIVV/AIDS.
and prevention education. Teachers were also asked questions regarding their teaching
experience and academic disciplines. Respondents included all subject teachers and physical
education and craft teachers. As a whole 60% of respondents answered correctly. Results were
discussed with respect to teachers teaching science, arts and crafts.

Keywords: HIV/AIDS knowledge, teacher attitudes, prevention education, high school
teachers, science teachers, arts teachers, craft teachers, physical education, teacher training,

awareness.

Introduction

The HIV/AIDS pandemic has become a human, social on economic disaster, with far
reaching implications for individuals, communities and countries. Adolescent age group is an
important segment of population and potential resource for prevention of HIV transmission.
These young people constitute an important target group and a potential resource for the
prevention of HIV/AIDS infection. A large number of young people throughout the world
attend schools or are in contact with those who do. Till date there is no cure for HIV/AIDS
and the only amount we have got against HIV/AIDS is prevention {WHO, 1993). This can be
achieved by primary prevention through dissemination of information, health Education and
Communication {IEC).

© 2008, S. Mannangatty, Z.Zayapragassarazan, Dr. B. Minnel Kodi. licensee IER. This is an Open Access Research
distributed under the terms of the Creative Commons  Attribution License
(www.creativecommons.org/licenses/by/2.0), which permits unrestricted use, distribution, and reproduction in any

Medium, provided the original work is properly cited.
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Till date there is no cure for HIV/AIDS and the only amount we have got against HIV/AIDS
is prevention {WHO, 1993). This can be achieved by primary prevention through
dissemination of information, health Education and Communication {IEC). School teachers
as a group come in close contact with the adolescence population. They are the ones who can
instill correct values in the impressionable minds at this growing age. Correct values, once
imbibed go a long way in shaping the life of school children. Hence teachers views and
knowledge regarding HIV/AIDS are very important. So that they impart correct knowledge
about this dreaded disease AIDS to the school children. These school children will ultimately
serve as catalytic agents to spread awareness and correct knowledge in the community in the
long run {Benara et al, 1992 and Manangatty et al, 2007). Keeping the above-mentioned points
in mind, a study was conducted amongst the High School teachers of various disciplines
working in the Puducherry U.T.
«  Selection Grade Lecturer,
« Lecturer, Department of Education, Pope John Paul Il College of Education,
Puducherry-605 010.
+ Reader in Education, Department of Education, Annamalai University, Annamalai
Nagar-608 002. E-mail: zprazan@yahoo.co.in
OBJECTIVES
1. To find out the level of knowledge regarding HIV/AIDS Education among the high

school teachers of Puducherry U.T.
2. To find out the attitude of high school teachers of Puducherry U.T. towards HIV/AIDS
Education.
METHOD
Sample
The respondents comprised of 175 high school teachers including all subject teaches,
physical education teachers and art and craft teachers working in 15 high schools in
Puducherry.
Tool
The knowledge and attitude scale standardised by the authors was used for the study to
assess the knowledge and attitude of high school teachers towards HIVV/AIDS Education. The
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knowledge scale consists of 7 true or false statements and the attitude scale consists of 4

statements to be answered in a five-point scale.
RESULTS
Overall findings

An overall finding reveals that 67% of the teachers answered the entire knowledge

question correctly. 84 % of the teachers have positive attitude towards HIV/AIDS education.

Findings from Knowledge Scale

1.

82% of respondents correctly identified the following statement as true: There have
been no cases of AIDS spread by AIDS victims to their immediate people through usual
daily contact.

76% respondents correctly identified the following statement as false: HIV lives and
functions in warm, moist environments for days outside the body.

74% of respondents correctly identified the following statement as false: AIDS is an
infectious disease caused by bacteria.

63% of respondents correctly identified the following statement as false: The number
of HIV-infected persons wi/1be decreasing during the next two years.

64% of respondents correctly identified the following statement as false: It is possible
to detect HIV antibodies in the bloodstream immediately after becoming infected.

63% of respondents correctly identified the following statement as true: AIDS patients
can be identified by their various health disorders.

45% respondents correctly identified the following statement as true: In recent years,

adolescents are among groups with the largest increase in HIV infection.

Findings from attitude Scale

1.

91% of respondents “agreed or strongly agreed” with the following statement: 1 would
support including AIDS education in the curriculum in a school where | was teaching.
86% of respondents "agreed or strongly agreed" with the following statement: | believe
it is the regular elementary classroom teacher's responsibility to teach AIDS education.
85% of respondents "agreed or strongly agreed” with the following statement: | feel
that more time should be spent teaching future teachers about HIV/AIDS in college

courses.
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4. 73% of respondents "agreed or strongly agreed” with the following statement: | feel
that | could comfortably answer students' questions about HIV/AIDS.
DISCUSSION AND CONCWSION

The study found that 76% of teachers possessed a fairly good understanding of
HIV/AIDS. The authors noted that teachers are most likely responsible for formal HIV/AIDS
education but that students may seek advice from a trusted teacher from any discipline.
Although teachers in this study have shown an overall good understanding and positive attitude
towards HIV/AIDS, discipline wise teachers knowledge and attitude need to be studied
separately.

Teachers' attitudes toward HIVV/AIDS were generally positive. Results indicated a direct
relationship between teachers' knowledge of HIV/AIDS and positive or supportive attitudes
towards HIV/AIDS.

The study found nearly universal support for AIDS education, with almost more than
90% of respondents stating they would support AIDS education at their school.

Finally, the authors noted that most respondents believed prospective teachers should
receive more specific training related to HIV/AIDS. The authors state that these results
confirm a need for increased emphasis on teacher training both for pre-service and in-service
educators.
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OVER CONVENTIONAL LABORATORY LEARNING OF CIRCUIT
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Abstract

In higher education and corporate training, the on-line education is dominating and providing
varieties of learning experience for the students. Although there is no substitute for the
experience that a real laboratory environment provides, with the advent of different software
packages allow the user to simulate and gain experience of learning similar to actual laboratory
conditions. The objective of this paper is to study the impact of Virtual laboratories' teaming
in electrical circuits and systems.

Keywords: Virtual laboratories, online education, e-learning, higher education, corporate
training, electrical circuits, electrical systems, simulation software, virtual learning

environment, laboratory experience, teaching impact.

INTRODUCTION

Virtual laboratory, a system of e-Learning, can be treated as an accessorial tool of real
laboratory to enhance instructions for conventional on-campus as well as off- campus students
that can enable them to improve their skills, before going for the actual laboratory. Virtual
laboratory can benefit distance education and learning- on- the-job students, who may be

asynchronous in time or in space.

© 2008, S. Murugadass, Dr. E.S.M. Suresh. ; Licensee IER. This is an Open Access Research distributed under the
terms of the Creative Commons Attribution License (www.creativecommons.org/licenses/by/2.0), which permits
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Moreover, virtual laboratory can be shared by many institutions and student’s worldwide,
which can save time and money. Thus, virtual laboratory is a heterogeneous distributed
collaboration and experimentation environment which allows scientists, engineers or students
all over the world to work on a common group of projects, to generate and deliver results using
distributed information and communication technologies through the simulation soft wares.
Ultimately, virtual laboratories build creative knowledge and skills among the students. The
concept of virtual laboratory leads to the establishment of Virtual Universities, which is being
emerging now.

2.0 LEARNING METHODS

The learning methods vary from Conventional to e-Learning as illustrated in the tree

diagram (Fig 1.}
fig. 1
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h
REAL UNIVERSITY
ON LINE LEARNING OFF-LINE LEARNING
WEB-BASED VIRTUAL LAB COMPUTER BASED COMPUTER AIDED MULTI MEDIA
LEARNING LEARNING TRAINING (CBT) INSTRUCTIONS (CAl) LEARNING (MML)
BY SIMULATED SYSTEMS
v
VIRTUAL SCIENCE VIRTUAL ENGINEERING
LABORATORY LABORATOR'
A
A A
VIRTUAL ELEC VIRTUAL SYSTEMS VIRTUAL MACHINE
LABORATORY LABORATORY SHOH
- £ ¥
VIRTUAL UNIVERSITY|

Volume -1, Issue: 2 July — December 2008 Page | 58


http://www.smcednjournal.com/

©Indian Educational Researcher www.smcednjournal.com ISSN 0974-2123

2.0.e-Learning an overview
E-Learning is an education delivered by a computer which includes CD-ROM, Internet
or Intranet that is assigned to support individual learning goals. E-Learning includes content
relevant to the learning objectives and it uses instructional methods such as examples and
practices through multimedia elements words, sounds, pictures and animations. The
development process of e- Learning consists of the following factors:
e Performance analysis
e Content analysis
e Instructional methods
e Multimedia elements
The performance analysis helps to create the e-Learning environments Corresponding
to a particular content education. It includes the following key points:
« System requirements with internet or intranet, CD-ROM and Multimedia facilities.
« Simulation software packages needed relevant to the content of education.
« Feasibilities of e-Learning for a relevant content needed by industries or research
institutions.

Following performance analysis, a team begins the design of the course by defining
the content required to achieve the educational objective. Development team conducts the
content analysis to define the major t.opics and related subtopics- to be included.
Instructional methods include techniques such as examples, practices, exercises and
feedback.

Media elements are the audio and visual techniques used to present words and
illustrations. They are text, narration, music, still graphics, photographs and animation.
(Clark and Mayer pl 0,2003)

2.1. Virtual and Conventional laboratories

Virtual laboratory is self-paced and inexpensive. It creates mc>re retention of learning
and cognitive processes among the students. It is being practiced at any time, any where in
the world simultaneously with automated tailored feedback. On the other hand, conventional
laboratory replicates the teachers' ideas only and its maintenance is costlier. It requires large
infrastructure facilities and the consumables to be updated periodically. Conventional
laboratories provide limited time slot to the students.
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3.0. CIRCUIT BRANCHES OFDIPLOMA LEVEL PROGRAMMES
Circuit branches are those engineering disciplines, which conceptualize electrical
circuit theorems. The Diploma level circuit branches are Electrical and Electronics
Engineering, Electronics and Communication Engineering, Electronics Engineering and
Instrumentation, Computer Science and Engineering, Information Technology etc. In Tamil
Nadu there are 235 Institutions offering 3 years Diploma level programmes in various
branches of which 185 Institutions offer circuit branches. The Diploma engineers of circuit
branches find tremendous and innumerable employment potentials in industries and research
institutions to challenge the high technologies like micro controllers, embedded systems,
blue tooth technology, bio informatics etc. The introduction of Virtual laboratory in the
circuit branches is more requisite and need based. Laboratories like Digital Electronics and
Microprocessor Lab, Electronic 'Circuits Lab and Power
Electronics Lab are chosen for the study.
3.1. Objectives
The following objectives have been framed for our study
« To study the various methods of Laboratory Learning
+ Tounderstand the various capabilities of simulation softwares
« To compare the Virtual laboratory learning over conventional laboratory learning
3.2. Methodology
The methodology is framed by taking into consideration of the people who are involved
in the total teaching- learning process.
& Questionnaires filled-in by a sample of students who are doing the experiments in both
the methods.
& Open type interviews with the teachers who are involved in laboratory teaching.
& Collecting the opinion from the experts who design the curriculum of diploma

programme.
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Fig. 2
4.0.ANALYSIS
The system of virtual laboratory has been tested during February 2007 by 100

Diploma students of Electronics and Communication Engineering of Meenakshi Ammal
Polytechnic College, Uthiramerur, where the Research Scholar is working as the
Principal. In order to analyze the instructional effect of this system, we made a survey
on students' attitude to the system, while doing the experiments in Digital Electronics
laboratory. Fig 2 shows the impact of virtual learning experience for the students.

5.0. RESULTS AND FINDINGS
From the feedback and data from survey, we found that 85.5% students hold
positive attitude towards the virtual laboratory. That is, after the students simulated the
system they are able to understand the concepts of electronic circuits so easily and their
skill and knowledge increase. The system improves their cognitive processes due to its
strategy of automated tailored feedback.
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LEADERSHIP WITHOUT BORDERS

Successful Strategies from World-Class Leaders
Ed Cohen
John Wiley & Sons

Today's seamless business environment poses new and
exciting challenges to leaders like 24x7 operations by teams
spread across geographies and belonging to different cultures,
connectivity through new technologies like BlackBerry and
triband cell phones, etc. Global leadership is implied in the
knowledge economy and successful global leaders must use
new strategies and build different competencies for trading in

a worldwide market.
In Leadership without Borders, Ed Cohen discusses the
insights and strategies that global leaders must be armed with, to combat day-to-day business
scenarios. He speaks from more than a quarter century experience in corporate learning and
organization development.
Part 1 discusses practical insights provided by global business leaders under five spheres:
« Personal characteristics that a global leader should possess
«  Business acumen for survival in the global economy
+  Expanding global awareness through "worldview"
= People leadership skills and attributes
«  Business leadership skills and attributes for global leadership
Ed gives practical suggestions and chapter end summaries to help readers customize their
own checklist on global leadership knowledge, skills, and behaviours.
Part 2 expands on the successful strategies used by exemplary global leaders from eight
world-class organizations:
*  Booz Allen Hamilton, USA
*  Change Leaders, Worldwide

*  Horasis, Switzerland
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*  Nike, Europe
*  Satyam Computer Services,. India
*  Universitas 21 Global, Singapore
*  Vodafone, Spain
This book goes beyond management theories and reaches out through practical and
detailed guidelines and insights from leaders who are at the forefront in today's borderless

business world.
Maya Mohan
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